
 
 

 

 
 

Yale Gordon College of Arts and Sciences 

 

GROUP COUNSELING 

Credit hours: 3 

Course Number:  APPL.622.085 

Fall 2019 

Thursdays, 2:00-4:30pm, 8/26/19 – 12/15/19 

Room:  Lassen Training Clinic (LTC) - GROUP ROOM 

 

Welcome to Group Counseling!  I look forward to exploring group theory and process with you.  

This course is geared toward those preparing for licensure as licensed professional counselors, 

and meets the State of Maryland LCPC licensure requirement for a course in Group Dynamics, 

Processing, and Counseling.     

 

Instructor: 

 

Katy Shaffer, Ph.D. 

 

Contact Information: 

 

E-mail: kshaffer@ubalt.edu      Mailbox:  LC 400 Phone:    410.837.5994      Office:  LC416 

 

Please contact me via email. I will make every effort to respond to your inquiry within 48 hours 

or earlier. If an issue is urgent, please indicate "urgent" within the subject line of the email and I 

will respond as soon as is practical.  

 

I will communicate with you via your UB email. Students cannot forward their UB email to 

another email account; UB students are responsible for checking their UB email. I recommend 

that you check your email daily. 

 

Office Hours and Location:    Wednesday 3:30-4:30 pm and by appointment; LC 416. 

 

Course Description 

 

An introduction to the theory and practice of group psychotherapy, including consideration of 

history and theory as well as practical considerations and clinical techniques. Explores ethical 

considerations for therapists who lead groups. Addresses multicultural and social justice 

advocacy considerations. Incorporates an experiential component into the class periods. Lab fee 

required. prerequisite: APPL 606; only open to the following majors: M.S. in Applied 

Psychology or Certificate in Professional Counseling Studies; other majors may take this course 

with departmental permission only 
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Student Learning Outcomes: 

 

By the end of this course, students will be able to: 

1. Contrast eleven major theoretical approaches to group counseling 

2. Describe your preferred theoretical approaches to group leadership 

3. Apply theory-based techniques to the design and leadership of a group 

4. Facilitate effective group process by the application of specific group counseling skills 

5. Describe increased self-awareness as a group leader and group member 

6. Design a group for a population of interest that incorporates knowledge of group process and      

preferred theoretical components 

7. Participate effectively as a group member in experiential learning about group process 

8. Apply effective methods to multicultural aspects of group work 

9. Apply the profession's ethical standards for group work 

10. Discuss multicultural and social advocacy considerations for group counseling 

 

Required Course Materials: 

 

American Psychological Association. (2009).  Publication Manual of the American 

Psychological Association. (6th ed.).  Washington, D.C.:  Author. ISBN-13: 978-

1433805615 ISBN-10: 1433950618  

 

Corey, G.  Theory and Practice of Group Counseling, (9th ed.).  (2015).  Belmont, CA:  

Brooks/Cole.  ISBN: 9781305088016  

 

Yalom, I.D.  (2005). The Theory and Practice of Group Psychotherapy, (5th ed).  New York:  

Basic Books.  ISBN: 978-0465092840 

 

On e-reserve: 

 

Yalom, I.D. (1989).  If rape were legal. In I.D. Yalom (2000) Love’s executioner (pp.73-92).   

New York:  Harper Collins. ISBN: 978-0465020119 

Corey, G., Corey, M.S., & Haynes, R.  (2006; selected excerpts) Groups in Action:  Evolution 

and Challenges.  Belmont, CA:  Thomson Brooks/Cole.  ISBN: 978-1285095059 

 

Recommended 

 

Georgetown University Honor Council (1999).  What is Plagiarism?  Retrieved January 19, 2003 

from http://www.georgetown.edu/honor/plagiarism..html. 

 

Georgetown University Honor Council (1993).  Acknowledging the Work of Others.  Retrieved 

January 19, 2003 from http://www.georgetown.edu/honor/main.html.   

 

http://www.georgetown.edu/honor/plagiarism..html
http://www.georgetown.edu/honor/main.html
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Useful Websites:   

 

Maryland Board of Professional Counselors and Therapists, www.dhmh.state.md.us/bopc/ 

Association for Specialists in Group Work, www.asgw.org 

American Group Psychotherapy Association, www.agpa.org 

Course Method 

 

The course will include readings, lecture (minimal), classroom discussion and activities, and 

student-led group sessions.  Approximately half of each class session will be devoted to 

experiential group sessions and half will be instructor-led, in lecture-discussion format.  Since 

much of the learning of this course is experiential, it is very important to attend every class 

session, to arrive promptly for every class, and to stay for the entire class.  You will sign in to 

each class and note whether you arrived on time. 

 

Course Requirements, Assignments, Grading and Evaluation:  

 

Requirements Total A A- B+ B B- C+ C C- 

          

Study Guide 1 50         

Study Guide 2 50         

Class Presentations 10         

Paper 1 – Group Plan 100         

Paper 5 – Final Integrative Plan 100         

Group Facilitation  100         

Papers 2-4  60         

Class Participation   30         

Total Points 500 465 450 435 415 400 385 365 350 

Total Percent 100 93 90 87 83 80 77 73 70 

 

 

Study Guide 1:  You and your co-leader will read a chapter of the Corey Group text 8th edition, 

9th edition or other assigned group theory reading and create a maximum 2-page study guide 

(single-spaced is ok) for you and your colleagues. You will post this study guide to Sakai 

midnight on the Sunday before you run your group/present your chapter presentation.  I will read 

over and provide any necessary feedback before your presentation. 

 

Your job is to synthesize the chapter reading and provide the most important aspects for 

consideration when running a group using the theory. Please follow the Corey chapter structure 

to create your guide for the chapter: 

• Key Concepts (definitions, ideas, etc.) 

• Role and function of Leader(s) 

• Stages of the Group (if applicable) 

• Application:  Techniques, Procedures 

• Application:  Special Populations and considerations 

http://www.dhmh.state.md.us/bopc/
http://www.asgw.org/
http://www.agpa.org/
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• Evaluation and Critiques: Where does this work well or not, and why; what are the 

limitations of this type of group 

 

Study Guide 2: 

 

Same as Study Guide 1, for your second assigned theory. 

 

Class Presentation: On each day that you are running a group, you will give a 20-minute 

presentation of your theory to the class. Your study guide should be a useful way for you to 

organize your presentation, and your colleagues may use the guide to take notes, ask questions, 

etc. BOTH co-leaders should have roughly equal time presenting. 

 

Group facilitation refers to your leadership of an approx. 75-minute group session with a 

classmate.  You will work in teams of two (as co-therapists), and will sign up at the beginning of 

the semester for the theoretical approaches (and therefore the dates) for which you would like to 

lead.  You will lead at least two groups.  If you miss a class for which you were the designated 

Group Leader, you will not be able to make up that experience. The highest grade of your two 

co-facilitations will be used for your group facilitation grade. 

 

I will function as the supervisor to the leadership teams.  I will also sit in as an extra co-leader in 

all sessions, but your plan and its execution are (mostly) up to you.  You should work with your 

student co-leader as you would in a real group situation. It is up to you to come up with a plan 

that reflects the process of your group, including its stage of development, and incorporates 

some aspect/s of the theoretical orientation that you are using.  You must email your plan for 

your group (on the Template for Group Plans on Sakai) to me no later than Monday night of 

the week when you will lead on Thursday.   I am also available to discuss your plan with you 

during my office hours or by appointment. Your grade on the group leadership requirement 

depends on the quality and professionalism of your preparation and follow-up (including 

working with your supervisor!). 

 

You should also debrief (discuss) your group experience with your co-leader.  This should 

be done immediately after your group.  What went well?  What did you learn?  Did the group 

make progress in terms of its "process"?  What would you like to have done differently?  How 

well were you able to implement the theory?   Summarize your debriefing on the form provided 

on Sakai (Template for Debriefing) and email it to me by Monday night.  You should also 

review the DVD of the group and be prepared to discuss process as you observed on the tape at 

the outset of the next class. You will review the tape in the LTC. Please use the WeJoinIn site to 

book a room for tape review. You may only use the LTC during the hours it is open (see Sakai 

Files Directory for instructions on using WeJoinIn to book rooms in the LTC and the LTC hours 

of operation). 

 

Note:  You will not be graded on the "success" of your group session.  You will be graded on 

professionalism and attention to detail in preparing the group, including timeliness of your 

planning, application of theory and process knowledge in your group plan, attention to basic and 

group counseling skills as you conduct the group; and thoughtfulness of your debriefing and in-
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class sharing of what you learned from the experience.  As beginning group leaders you are 

expected to make mistakes.  Share them boldly! 

 

PAPERS 1-5 will all focus on your understanding of group theory and group process, and, 

eventually, how you will apply this understanding to a creation of a group of your own.  They 

should include your understanding from both your reading and your class experiences.  These 

papers must all be turned into Sakai. 

 

 For Paper 1.  Drawing from your readings, draft plans for a group that you would like to 

lead.  Start by imagining a group for a particular population with whom you would like to work. 

This may stem from your awareness of a particular need with a particular population.  Note:  

Experience shows that you will have a MUCH easier time with this paper, and with Paper 5, if 

you imagine a group, for a very specific and familiar population (e.g., one in Baltimore City 

middle schools, etc).  If you are currently working or in practicum, designing a group for your 

practicum/work site is recommended.  However, do not use a pre-existing group or a 

“manualized” group plan that already exists for the paper.  This group should be one of your own 

original design, for a population and problem of interest. 

 

For the paper, begin here (using the guide/template on Sakai) and address the following: 

 

The group you design should be a counseling or therapy group (not a task-facilitation or 

psychoeducational group).   

 

Discuss which of these types of groups would best meet the needs of your population, and 

why (2 points).  

  

Then, write the basic plan for the group, including all of these dimensions, which are discussed 

by Corey in Chapter 4.  A Template for Paper 1 is provided on Sakai – please use each item as 

a paragraph heading in your paper. 

• co-leader considerations (4 points) 

• the basic purpose of the group, (4 points) 

• the population to be served (be as specific as possible) (4) 

• the rationale for the group, (4) 

• procedures for recruitment, screening and selection of members, (2) 

• size of the group, (1) 

• frequency of meetings and duration of the group, (1) 

• structure and format (structured, unstructured, or somewhere in the 

middle) (4) 

• preparation of members (4) 

• open vs. closed group, (4) 

• voluntary or involuntary, and (4) 

• a plan for follow-up and evaluation. (4) 

• brief responses to the following questions:  

1. To what extent will your group be homogeneous vs. heterogeneous?  What sorts 

of multicultural dimensions are likely to be present?  What steps would you want 

to take to address these? (5 points) 
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2. What ethical issues do you want to be sure to remember as you plan and conduct  

      this group? (5) 

3. What sorts of goals would the members of this group be likely to set for 

themselves (or what would you want them to set for themselves)? (5) 

4. What skill set do you presently have that would be relevant to running this 

group?  What skills do you anticipate needing?  Which might be most difficult 

for you to develop? (5) 

5. What theoretical orientation would you expect to incorporate into this group?  

For now, this may be the theoretical orientation that you are developing in 

relation to individual counseling – just give me your best guess.  Then, name one 

or two ways that this theoretical orientation may be manifested in your group. (5) 

6. Tell me in what specific way you'd like to open AND close the first session of 

your group Pages 31-34 in your text and 24-25 in the Student Manual may be  

helpful in considering this). (5) 

7. Briefly, describe the most important of Yalom’s 11 therapeutic factors to your 

group as you imagine beginning the group. That is, what do you really want to 

help the group achieve in the initial stages of group and why are these things 

important for your particular group? (30 points) 

 

This paper should be 7-10 pages in length (double-spaced, standard margins).   

 

  Papers 2-4   (2-3 pages each) are essentially journal entries/reflection papers, 

reflecting on what you are learning about group leadership, and what you are experiencing 

as a member in the group that is occurring in class.  Papers should touch on what you are 

learning about  

 

• theory as it applies to a group, including your degree of appreciation for 

particular theoretical approaches (please pull from Corey AND Yalom) – that 

is, what are you noticing about the group that conforms to Corey and 

Yalom’s descriptions of Groups and how they function 

• the process of the group that you are experiencing in class – what you are 

learning about group process  -- again, pull from Corey AND Yalom 

• your awareness of the skills and personal characteristics of group 

leadership that strike you as really important for good group process, 

including how you see yourself in terms of these skills and characteristics 

• how you see yourself operating in the group; what you are learning about 

yourself as a group member.   

 

In these papers, do not recount (tell the story of) what happened in a group meeting (I will 

have been there!) and don’t describe what a theory says (I will have read the book!).  

Rather, write entirely from your experience, your thoughts from reading, and your 

observations and reactions to the group that you are part of.  Use the Template for Papers 

2-4, again using the template items as paragraph headings. 

Final Paper (Paper 5):  please return to the group you began developing in Paper 1.  

Discuss, from this standpoint in the semester, the theoretical underpinnings that you would 

incorporate into your group. For this project, integrate two or more of the eleven 
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theories that we have studied, and apply this integrated model to the group you designed.  

In your paper (approx.. 15 pages, and using the Template for Final Paper) please:  

 

1.  briefly note any changes to the overall plan and structure of the group that you 

would make, since writing Paper 1. (2 points) 

2.  articulate the theoretical approach you will use (the integration of at least 

two theories) in this group.  As part of discussion of your theory, your paper should 

cover (and please divide your paper into sections to address): (4 points each) 

 

 a) the key concepts that you will utilize from each theory  

 b) your role(s) as group leader in this approach – your tasks (don’t neglect 

what we’ve learned from Yalom on process, here-and-now interactions, 

etc.) 

 c) role of group members in this approach – what are their responsibilities? 

 d) the therapeutic goals for this type of group 

 e) techniques and methods of the approach that you will use 

 f) stages of group development according to this approach -- how will your 

    group evolve over time? 

 g) limitations of this theoretical approach 

 

Again, the summary charts in Chapter 17 of your text should be useful in thinking about these 

dimensions of a group.  However, do not give a summary of textbook content.  Rather, 

demonstrate your own understanding of the models you have integrated and write from your own 

thoughts and observations.  You can also see Chapter 18 of your text for ideas, but do not 

duplicate Corey’s personal integrative approach as your approach.  Be original and show that 

you are able to synthesize, integrate, and conceptualize a model that will help you work 

effectively as a group leader.  

 

3.  Show how your theoretical model fits your specific population (10 points). Be 

creative and original in your thinking here!  What does your specific population need?  

You may want to discuss the expected stage of change of your members 

(precontemplation, contemplation, preparation, action, maintenance) and/or the level of 

change (symptom, cognition, interpersonal conflict, family/system conflict, intrapersonal 

conflict) targeted by your model, and how these are appropriate for your population.   

 

4.  Address the implications of your approach for multicultural practice in general, and 

its fit with the diversity you expect in your population (5 points). 

 

5. Discuss EACH of Yalom’s 11 therapeutic factors of group (5 points each; 

the list is on pp.1-2 of the Yalom text – each is described in detail in the reading) 

highlighting how each will be evident in your group: 

• what do you expect to see the members doing in group 

• how you will foster and facilitate client’s experiences in each domain  

All written assignments are due on the date stated on the syllabus.  Unexcused late 

papers will be subjected to a 10% grade reduction per day.  In cases of excused late 
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assignments, you must communicate with me prior to the established due date, to set up a 

date by which the assignment will be turned in. 

 

FOR ALL PAPERS, it is essential that you document any and all source materials according to 

APA standards.  Be particularly cautious to correctly paraphrase any sources, so as not to 

commit plagiarism.  Also see "Academic Integrity," below.  All papers will be graded for both 

content and form.  The latter includes such things as spelling, grammar, sentence structure and 

usage.  Please format your papers according to APA Style standards (no need for an abstract).  A 

10% reduction in grade will be applied for each day the paper is out for rewriting.  Writing 

Center staff members are available to assist you with improving your writing skills and products 

(RLB library, lower level).  Also, I encourage you to communicate with each other as you 

develop your ideas for your papers.  Trading drafts of your papers for review and comment by 

your peers prior to submitting them is also encouraged.  However, note that if you use an idea or 

even a unique phrase gleaned from one of your classmates, you must give the classmate credit 

for that idea or phrase in your paper, otherwise you are committing plagiarism (see below). 

 

Participation/Attendance.  In this class, attendance is important and required!  Absences and 

late arrivals will reduce participation points. Absences beyond two will result in a deduction of ½ 

letter grade (e.g., A to A-) for each absence.  Two late arrivals/early departures beyond 15 

minutes constitute an absence.  

 

Participation points will be based on your contributions to class discussions and participation as 

group members .  As a group member, it is important that you follow guidelines that will be 

given in class.  Note that our in-class group does not constitute group counseling or therapy.  

You are not expected to disclose difficult or painful material from your own life, though a certain 

degree of self-disclosure is necessary to an effective group process.  You are asked to fully 

participate to the sessions consistent with the guidelines, in a manner with which you are 

comfortable, and to take responsibility for monitoring and maintaining your own desired comfort 

level.  Although this is not group therapy, you will have continuous opportunity, in these 

sessions, to increase your self-awareness and sensitivity to others in ways that can contribute 

greatly to your ability as a group leader.   

 

For the instructor-led portion of classes, I will expect you to have done the readings and 

contribute to discussions as an active learner.   

 

Class participation points will also be based on the degree to which you help to build a safe and 

supportive atmosphere in the class.  This is a skill-based course, where students need to feel 

supported while taking the risks of practicing new skills and making bold mistakes!   

 

Groups in Action (GiA) is a DVD designed to deepen your understanding of group process.  It 

is an edited recording of 3-day intensive group counseling experience for graduate students and 

recent grads run by Gerald and Marianne Corey.  It illustrates the stages of group counseling, as 

well as their well-developed integrative theoretical approach and use of the skills of group 

counseling. You can access the video (low-resolution, but free!) here:  https://1660912-

2.mediaspace.kaltura.com/media/Evolution+of+a+Group/0_3uyp9mh7/ 

  

https://1660912-2.mediaspace.kaltura.com/media/Evolution+of+a+Group/0_3uyp9mh7/
https://1660912-2.mediaspace.kaltura.com/media/Evolution+of+a+Group/0_3uyp9mh7/
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Tentative Course Schedule: 

 

Class Date Topics and Activities Assigned 

Readings  &  

Activities 

(italicized 

chapters for co-

leaders) 

Assigned 

Viewing 

1 8.29 Introduction to Group Work  

           Types, Theory, Process & Skills 

-------------------------------------------------------- 

 

Syllabus 

Sign-ups 

Yalom, pp. 73-

75 (from Love’s 

Executioner) – 

on Sakai 

 

2 9.5 Seeing Yourself as a Group Leader; Group 

Skills 

Pre-Group Issues – Ethical, Diversity, 

“Process” 

Training the Group Therapist 

-------------------------------------------------------- 

PRE-GROUP MEETING   (Dr. S will lead) 

Corey, Ch 1-3; 

Yalom, Ch. 17 

 

 

 

3 9.12 Solution-Focused Therapy in Groups 

More Ethical and Professional Issues 

Therapeutic Factors & Interpersonal Learning 

***BRING ACA CODE OF ETHICS – 

AVAIALBLE ON SAKAI 

-------------------------------------------------------- 

SOLUTION-FOCUSED GROUP (Dr. S will 

lead) 

 

*ASGW – Best 

Practices – on 

Sakai 

Yalom Ch. 1 -2 

  

(Corey, Ch. 16, 

9th Ed*)  

 

4 9.19 Reality Therapy 

Initial Stage of Group Development /  

In the Beginning 

 

-------------------------------------------------------- 

REALITY THERAPY GROUP  

 

Corey, Ch. 4 pp. 

70-86 

Yalom  Ch. 11 

 

 

(Corey, Ch 15) 

WATCH:  

***GiA Intro, 

Pre-Group & 

Initial– 0 -32:15 

mins. + 

(read:Corey Ch. 

18 pp. 479-487) 

 

***Yalom on 

Kanopy – Part 

1, 0 – 27:00 

mins 
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5 9.26 Paper 1 Due 

REBT 

Group Cohesion & Therapeutic Factors:  An 

Integration 

 -------------------------------------------------------

------------------ 

REBT GROUP  

 

 

 

Yalom Ch. 3-4 

 

(Corey, Ch.14) 

 

 

6  10.3 CBT 

Transition Stage 

The therapist:  Basic Group Leader Tasks 

--------------------------------------------------------

------------------ 

CBT GROUP  

 

Corey, Ch. 4, pp. 

86-95 

Yalom Ch. 5 

 

 

(Corey, Ch 13 ) 

 

Watch ***GiA:  

Transition Stage 

32:15 – 53:20 

mins + (read:  

Corey, Ch. 18, 

pp.487-491) 

 

***Yalom on 

Kanopy – Part 

1, 27:00 – end 

of Part 1 

 

7  10.10 Paper 2 due (SFT, RT, REBT & CBT 

approaches; Initial & Transition stages) 

Transactional Analysis (TA) 

Working in the here-and-now 

--------------------------------------------------------

------------------ 

TA GROUP  

 

 

Yalom Ch. 6 

 

(Corey, Ch 12 ) 

 

 

8 10.17 Gestalt 

Dealing with Group Conflicts and Problem 

Members 

 

GESTALT GROUP  

 

Yalom Ch. 13 

 

(Corey Ch. 11) 

 

9 10.24 Psychodrama 

Therapist transference 

--------------------------------------------------------

------------------ 

PSYCHODRAMA GROUP 

 

Yalom Ch. 7 

 

(Corey Ch. 8) 

 



11 

10 10.31 Person-Centered Groups 

Working Stage  

Advanced Group and Self-Disclosure 

-------------------------------------------------------- 

PERSON-CENTERED GROUP  

Corey Ch. 5 (pp. 

96-109) 

Yalom Ch. 12 

 

(Corey Ch. 10)  

 

*** Watch 

GiA: Working 

Stage (53:20 – 

1:40:10 mins) + 

(read:  Corey 

Ch. 18, pp. 491-

497) 

 

***Yalom on 

Kanopy - Part 2 

11 11.7 Paper 3 due (Stages;  T.A., Psychodrama, 

Gestalt & Person-Centered approaches; 

Transition & Working Stages) 

Selection of Clients & Composition of 

Therapy Groups 

 

Existential Approach 

-------------------------------------------------------- 

EXISTENTIAL  GROUP  

 

 

Yalom Ch. 8-9 

 

  

(Corey Ch. 9) 

 

 

12 11.14 Adlerian Group Work 

Creation of the Group:  Place, Time, Size, 

Prep. 

-------------------------------------------------------- 

ADLERIAN  GROUP  

 

Yalom Ch. 10 

 

(Corey, Ch. 7) 

 

13 11.21 The Psychoanalytic Approach to Group 

Leadership 

The Therapist:  Specialized Formats and 

Procedural Aids 

Final and Post-Group Stages 

-------------------------------------------------------- 

PSYCHOANALYTIC GROUP 

 

Yalom Ch. 14  

Corey Ch. 5, pp. 

109-116;  

 

(Corey, Ch. 6) 

***Watch GiA 

Termination 

Stage (1:40:10 

– end) + Corey 

Ch. 18, pp. 498-

502 

 

 11.28 No class – Thanksgiving Break  

 

 

14 12.5 Paper 4 Due  (Existential, Adlerian & 

Psychoanalytic approaches; Final and Post-

group stages) 

Integration and Termination of the Group   

--------------------------------------------------------

ACT GROUP  

 

 

Corey, Ch. 17 

 

(ACT reading 

TBD and will be 

on Sakai) 

 

 12.12 TERMINATION GROUP (Dr. S will lead)   

 12.15 Paper 5 Due  (by 11:55pm)                                       

*  Indicates material available on Sakai in Files Directory 
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** Yalom, Love’s Executioner – “If Rape Were Legal” – all other Yalom readings 

are in assigned text 

 

***GiA – refers to the Groups in Action video that is available online or will be 

livestreamed in designated weeks on Sakai.  For each GA section, please also read the 

corresponding section in Corey, Chapter 18, which discusses this work. 

 

***Yalom on Kanopy – refers to training videos featuring Irvin Yalom’s work. You 

can access these videos by doing the following:   

 

Accessing Kanopy: sign in to MyUB, scroll down on the Home Screen and 

click on the “Robert L. Bogomolny Library Home Page” hyperlink. Click on “find 

materials” at the top of the page. Click on “Databases” next to a green square with a 

magnifying glass on it. Type in Kanopy in the search box and click on the word 

“Kanopy.” You should arrive at the Kanopy homepage and can now type in 

Outpatient Group Therapy. The first video that pops up should be the Yalom video, 

click and watch. For difficulties accessing the video, please call the library front 

desk during library hours 410.837.4260 and they will direct you to the appropriate 

personnel. 

 

The instructor reserves the right to modify this syllabus at any time during the semester. 
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Format for Groups 

 

All members of the class will participate as group leader twice, during the semester, and as group 

members during other weeks.  Group sessions will be recorded. 

 

In your role as group leader your communication, planning, and interaction with your co-leader 

and with me are expected to be of a professional (including timely) quality.  You should regard 

me as your supervisor, and you should work with your co-leader as you would work with a co-

leader in a real group.  

 

My roles in this class are several:  teacher (and along with that, evaluator), supervisor, member, 

supporter and at times, and at times, coach and co-leader.  I will give feedback on skills and 

characteristics that facilitate or hinder your ability as a group leader.  I will NOT become the 

therapist for the group or any individual, though it is possible that situations will arise where I 

will help "debrief" an experience with one or more students, and might encourage therapy for 

students.  My intent and purpose in each of my roles is to support your development as an 

effective group leader.   

 

You will, as a group, determine the type of counseling group that you want to have. 

 

You might choose a theme-focused group.  One theme might be your developing professional 

self.  This could include what it’s like to become a group counselor (!), or a broader theme 

including the experience of being a grad student, development of your professional identity, your 

hopes/dreams/aspirations, feelings about your training and work experiences, strengths, worries, 

experience in this training group, etc., etc.  (See below for specific possibilities for the 

“becoming a group counselor” theme). 

 

Another theme might be assertiveness in interpersonal relationships, or anything else related to 

interpersonal relationships. 

 

Another option is that the group would function as a personal growth group (NOT theme-

centered).  This group might be less structured, more open-ended, with each person choosing 

what to work on.  Regardless of what the class chooses, it will be important (as we will see in our 

reading) for each person to determine a sincere goal for your work in the group.  

  

These issues will be discussed in a pre-group meetings (next week!) and you will come to 

consensus as to the type of groups you will create. 

 

 

--------------------------------------------------------------------------------------------------------------------- 

 

 
Some possible directions for each of the weekly groups, should you decide to focus on your growth 

as group leaders, include: (in reverse order for the current schedule) 

 
Psychoanalytic Group 
Focus on areas of potential countertransferences that are likely to affect your work as a co-leader 
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or as a group member. What are some of the main ways you are likely to display resistance, and 
how might you challenge your resistance? What is an example of one of your major defenses 
when you experience anxiety?  

Adlerian Group 
Focus on some of the main ways that your family of origin has influenced you as the person you 
are today. What are some ways that your early experiences in your family might be replayed in 
groups in which you are a member? Leader?  

Psychodrama 
Focus on some interpersonal relationship that you would like to improve. Psychodrama  
techniques can be applied to working on relationship concerns.  

Existential Group 
Focus on how you are dealing with freedom and responsibility in your own life at this time. How 
is your ability to cope with freedom and responsibility in a personal way a factor in your ability 
to facilitate your groups? Focus on the how you are in the here-and-now in this group. 

Person-Centered Group   

Focus on the nature of your experience at this time in your groups: What might you like to 
change in yourself? What are your main reactions to the experience of this group, and what ways 
might you want to be different? Focus on identifying what you want for yourself in your groups? 

Gestalt Group 
Focus on any unfinished business from your personal life that might be getting in the way of 
your effectiveness in co-leading your group. Identify one area of unfinished business that you 
would like to complete. You might also explore a central polarity in your life and reflect on ways 
you would want to integrate what appears to be opposing dimensions of yourself. 

TA Group 
Focus on the injunctions that you heard (verbally and nonverbally), and especially think about 
one of your early decisions. After identifying a central early decision, ask the degree to which 
this decision still serves you. How does this decision affect you as a group leader? What new 
decision might you consider? 

Cognitive Behavioral Group 
Focus on a specific behavior pattern that you would like to change—some thoughts/beliefs, or 
ways of acting, or some feeling. What is the impact of this behavior pattern on your work as a 
group leader? How might you go about making the change you say you want to make? 

Rational Emotive Behavior Therapy Group 
Reflect on your internal dialogued as a group leader and/or as a group member and identify one 
major belief that you see as being dysfunctional. What self-talk or cognitions most get in your 
way? What are some ways that you can practice challenging an irrational belief and substituting 
more constructive ways of thinking? 

Reality Therapy Group 
What is one form of behavior that you would very much like to change? Develop an action plan 
aimed at change that you can implement once the course is over.  

Solution-Focused Brief Therapy Group 
Use the scaling technique as a way to assess characteristics that you desire to change within your 
group. 
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UB Policies and Procedures 

 

Academic Integrity 

The Academic Integrity Policy for the University of Baltimore provides information regarding 

plagiarism. Incorrect use of other individuals’ work will likely result in plagiarism charges, 

which can lead to a failing grade on an assignment, a failing grade in the course, or even 

suspension from UB. Not understanding the definition of plagiarism or improper attribution are 

not excuses for failure to abide by originality requirements in this or any other course. 

 

Student Rights and Responsibilities 

The University’s policy on Student Rights and Responsibilities can be found in the UB Student 

Handbook. 

 

The University of Baltimore is a community comprised of students, faculty, administrators, and 

staff who share a commitment to learning. Exceptional academic honesty is essential to the 

university’s mission of learning, scholarship and integrity. We believe: 

▪ Honesty is the foundation of personal integrity. 

▪ Honesty promotes substantive learning. 

▪ Honesty validates the recognition of scholarly achievement. 

▪ Honesty demonstrates respect for the work of others and enables effective 

cooperation. 

All members of our community share responsibility for actively fostering academic honesty, 

actively discouraging academic dishonesty, and engaging in ongoing discussion of activities 

that may violate the spirit of honesty. 

 

Plagiarism Tutorial 

UB’s plagiarism tutorial 
 

Turnitin 

As a part of an institution-wide effort to ensure the originality of student work, the University of 

Baltimore licenses Turnitin, a commercial text-matching service that analyzes students’ 

submissions against its own archive of student papers, articles, and web sites to report on 

student originality and identify possible plagiarism. All UB faculty members reserve the right to 

use this or other measures to evaluate your work for originality and proper attribution.  

Accommodations for Students with Special Needs 

Disability & Access Services; Academic Center 111; das@ubalt.edu; 410.837.4775 

Disability and Access Services strives to help our students meet their academic potential 

unhindered by any disabilities. If you have a documented disability (permanent or temporary) 

that requires accommodations, please contact DAS. The office provides reasonable and 

appropriate accommodations for students who have documented disabilities.  

If you require special accommodations, please present the appropriate form to me as soon as 

possible. 

 

The Required Student Success Resources Syllabus Addendum is available on Sakai under the 

“Syllabus” tab with further information on campus resources and policies for students. 

http://www.ubalt.edu/campus-life/student-handbook.cfm#Academic_Integrity
http://www.ubalt.edu/campus-life/student-handbook.cfm#Student_Rights_and_Responsibilities
http://www.ubalt.edu/plagiarism/
http://www.ubalt.edu/plagiarism/
mailto:das@ubalt.edu
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Standards and Expectations for Graduate Counseling Students 

 

In addition to the specific criteria listed as the basis for grading in this course, the UB counseling 

psychology faculty has adopted the following set of standards for graduate students. Each of these 

standards represents a skill set that is essential to becoming a competent professional, and will guide the 

evaluation of your performance in this and all counseling classes. 

 

The Standards and Expectations for Graduate Counseling Students include, but are not limited to, the 

following: 

 

a) Academic performance and skills 

You will be evaluated on academic and clinical skill areas, such as quality of completed assignments, 

writing skills, attendance, basic listening and attending skills, development of a theoretical 

orientation, record keeping/case notes, and so forth. 

 

b) Oral and written communication skills 

Professional counselors must be able to communicate clearly and effectively with clients, colleagues, 

and others. Students’ oral and written communication skills will be evaluated based on students’ 

grades and the observations of instructors. 

 

c) Motivation for academic and professional competence 

This is manifest on a regular basis by your classroom performance and preparation. It is manifest by 

your attitude toward learning and professional development and by your willingness to continually 

learn and improve your mastery. 

 

d) Adherence to professional ethical standards 

Professional ethical standards include those found in the American Psychological Association’s 

Ethical Principles of Psychologists and Code of Conduct, the American Counseling Association’s 

Code of Ethics and Standards of Practice, the Maryland Board of Professional Counselors and 

Therapists’ Code of Ethics, and the Board of Examiners of Psychologist’s Code of Ethics and 

Professional Conduct. UB and ABS standards regarding academic integrity also constitute ethical 

expectations of students. Professionals and trainees must be aware of these standards and meet them; 

inattention to or ignorance of these standards does not remove accountability. 

 

e) Openness to beliefs and values other than their own 

You must exhibit the ability to work with people whose beliefs and values differ from your own. It 

should be clear through your interactions with faculty and other students that: (1) you do not impose 

your own values and beliefs on others, and (2) you do not let your own values and beliefs interfere 

with the counseling process.  

 

f) Capacity for self-reflection and personal growth 

You show that you are willing and able to accept criticism. You are responsive to feedback from 

those who are more trained and experienced than yourself and also from your peers. You attempt to 

change those personal and professional behaviors that need changing. You manifest this through your 

interactions with faculty, with administrators, and other students. 

 

g) Maturity as reflected by attitude toward self and others 

You take your responsibilities seriously. You interact appropriately with peers and professionals. You 

manifest this attitude through your interactions in the classroom and in all the surrounding 

environments of UB’s Counseling Psychology Programs. 
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h) Willingness to seek as well as provide therapeutic assistance. 

 

Appendix E – Professional Counseling Performance Evaluation (PCPE) 
 

    Rating Scale: N – No Opportunity to observe 
      0 – Does not meet criteria for program level 

      1 – Meets criteria minimally for program level 

      2 – Meets criteria inconsistently for program level 

      3 – Meets criteria consistently for program level 

Communication Skills and Abilities 
 

1. The student demonstrates the ability to establish relationships in such a manner that a working 

alliance can be created. 
N    0    1    2    

3 

2. The student demonstrates effective communication skills including: 

a. Creating appropriate structure – setting the boundaries of the helping frame and 

maintaining boundaries throughout the work such as setting parameters for meeting time 

and place, maintaining the time limits, etc. 

N    0    1    2    3 

b. Understanding content – understanding the salient elements of the client’s story. N 0 1 2 3 

c. Understanding context – understanding the uniqueness of the story elements and their 

underlying meanings. 
N 0 1 2 3 

d. Responding to feelings – identifying affect and addressing those feelings in a therapeutic 

manner. 
N 0 1 2 3 

e. Congruence – genuineness, external behavior consistent with internal affect. N 0 1 2 3 

f. Establishing and communicating empathy – taking the perspective of the individual, 

without over identifying, and communicating this experience to the individual. 
N 0 1 2 3 

g. Non-verbal communication – demonstrates effective use of head, eyes, hands, feet, 

posture, voice, attire, etc. 
N 0 1 2 3 

h. Immediacy – communicating by staying in the here and now. N 0 1 2 3 

i. Timing – responding at the optimal moment. N 0 1 2 3 

j. Intentionality – responding with a clear understanding of the therapist’s therapeutic 

intention. 
N 0 1 2 3 

k. Self-disclosure – skillful and carefully – considered for a specific strategic purpose. N 0 1 2 3 

3. The student demonstrates awareness of power differences in therapeutic relationship and 

manages these differences effectively. 
N 0 1 2 3 

4. The student collaborates with an individual to establish clear therapeutic goals. N 0 1 2 3 

5. The student facilitates movement toward the individual’s goals. N 0 1 2 3 

6. The student conceptualizes in a theoretically consistent manner. N 0 1 2 3 

7. The student demonstrates the capacity to match appropriate interventions to the presenting 

problem in a theoretically consistent manner. 
N 0 1 2 3 

8. The student creates a safe clinical environment. N 0 1 2 3 

9. The student demonstrates the ability to analyze and resolve ethical dilemmas. N 0 1 2 3 
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Appendix E – Professional Counseling Performance Evaluation (PCPE) 
 

    Rating Scale: N – No Opportunity to observe 
      0 – Does not meet criteria for program level 

      1 – Meets criteria minimally for program level 

      2 – Meets criteria inconsistently for program level 

      3 – Meets criteria consistently for program level 

Professional Responsibility 

1. The student presents and conducts self in a manner so as to promote confidence in the counseling 

profession. 
N 0 1 2 3 

2. The student relates to peers, professors, and others in a manner consistent with stated professional 

standards. 
N 0 1 2 3 

3. The student demonstrates sensitivity to real and ascribed differences in power between themselves and 

others, and does not exploit or mislead other people during or after professional relationships. 
N 0 1 2 3 

4. The student demonstrates application of legal requirements relevant to counseling training and practice. N 0 1 2 3 

 

Competence 

1. The student recognizes the boundaries of her/his particular competencies and the limitations of her/his 

expertise. 
N 0 1 2 3 

2. The student takes responsibility for compensating for her/his deficiencies. N 0 1 2 3 

3. The student takes responsibility for assuring the welfare of other’s when encountering the boundaries of 

her/his expertise. 
N 0 1 2 3 

4. The student provides only those services and applies only those techniques for which she/he is qualified 

by education, training, and experience. 
N 0 1 2 3 

5. The student demonstrates basic cognitive, affective, sensory, and motor capacities needed to respond to 

others. 
N 0 1 2 3 

 

Maturity 

1. The student demonstrates appropriate self-control (such as anger control, impulse control) in 

interpersonal relationships with faculty, peers, and others. 
N 0 1 2 3 

2. The student demonstrates honesty, fairness, and respect for others. N 0 1 2 3 

3. The student demonstrates awareness of his/her own belief systems, values, needs, and 

limitations and the effect of these on his/her work. 
N 0 1 2 3 

4. The student demonstrates the ability to receive, integrate and/or utilize feedback from peers, 

instructors, and supervisors. 
N 0 1 2 3 

5. The student exhibits appropriate levels of self-assurance, confidence, and trust in own ability. N 0 1 2 3 

6. The student follows professionally recognized conflict resolution processes, seeking to 

informally address the issue first with the individual(s) with whom the conflict exists. 
N 0 1 2 3 
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Appendix E – Professional Counseling Performance Evaluation (PCPE) 
 

    Rating Scale: N – No Opportunity to observe 
      0 – Does not meet criteria for program level 

      1 – Meets criteria minimally for program level 

      2 – Meets criteria inconsistently for program level 

      3 – Meets criteria consistently for program level 

Integrity 

1. The student refrains from making statements which are false, misleading, or deceptive. N 0 1 2 3 

2. The student avoids improper and potentially harmful dual relationships. N 0 1 2 3 

3. The student respects the fundamental rights, dignity, and worth of all people. N 0 1 2 3 

4. The student respects the rights of individuals to privacy, confidentiality, and choices regarding self-

determination and autonomy. 
N 0 1 2 3 

5. The student respects cultural, individual, and role differences, including those due to age, gender, race, 

ethnicity, national origin, religion, sexual orientation, disability, language, and socioeconomic status. 
N 0 1 2 3 
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